Pupil premium strategy statement: St Peter’s C of E Primary Academy

This statement details our school’s use of pupil premium (and recovery premium) funding to help
improve the attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year
and outcomes for disadvantaged pupils last academic year.

School overview

Detail Data
Number of pupils in school 179
Proportion (%) of pupil premium eligible pupils 49.7%

Academic year/years that our current pupil premium strategy
plan covers (3 year plans are recommended)

2022-2023 to 2024-25

Date this statement was published January 2023
Date on which it will be reviewed July 2023
Statement authorised by Lee Dolphin
Pupil premium lead Lee Dolphin

Governor / Trustee lead

Jennifer Wakefield (school
academy committee
member)

Vicky Matthews (EDA)
Tamara Allen (DCEO)

Funding overview

Detail Amount
Pupil premium funding allocation this academic year £109,415
Recovery premium funding allocation this academic year £12,035
Pupil premium (and recovery premium) funding carried forward £0.00
from previous years

Total budget for this academic year £121,450




Part A: Pupil premium strategy plan

Statement of intent

Our Intent is based on John 10:10, ‘Life in all its fullness.’

It is our defining goal to allow every disadvantaged pupil (including those in receipt of Pupil Premium) to have standards
and progress at least the same as national non-disadvantaged pupils and for any non-academic barriers e.g., attendance
or mental health, to be successfully overcome to allow this to happen.

As part of the Lincoln Anglican Academy Trust, we believe that every child should be enabled to be all that God intended
through excellence, exploration and encouragement. No matter what their background or circumstances, every child de-

serves to have the same opportunities to help them succeed in life, both academically and within society as a whole. The
purpose of the pupil premium strategy is to support disadvantaged children in overcoming challenges in order to achieve
this and to ensure there is equity for all.

Being a school that is part of the Trust, we believe that one way to ensure fairness for all is to provide an education that
includes ‘mirrors and windows’, where children are given opportunities that allows them to see beyond their own lived
experiences and get to feel and understand that they have a positive part to play in a rich and varied society (locally, na-
tionally and globally).

Every disadvantaged and vulnerable child has the right to be privileged and it is our intention to address any social divide
and inequality. This Pupil Premium Statement supports all children who are vulnerable, including those who are already
high attaining. Strategies also include supporting children who are young carers; those that have a social worker; looked
after and previously looked after children; pupils in receipt of FSM and those not on FSM but may be on the poverty line;
and service children. We ensure that appropriate support is given to those considered to have multiple vulnerabilities,
such as disadvantaged and SEND or EAL. There is an expectation that all can achieve.

We have a moral obligation to bring about positive change and a desire to deliver an enriching learning experience
based on high expectations and high ambitions for all children, and particularly for those experiencing socio-economic
disadvantage. We have received bespoke training from the Trust that has secured our understanding that if we get
teaching and learning right for our most vulnerable pupils, then we are getting it right for all.

Research identifies quality-first teaching as being the most effective way to close the attainment gap between disadvan-
taged children and their peers, therefore this is a fundamental thread throughout the strategy statement, with a focus on
high-quality CPD to upskill staff and to ensure disadvantaged pupils’ attainment will be accelerated and sustained in line
with their non-disadvantaged peers.

The impact of the pandemic, particularly on vulnerable children, cannot be ignored and the recovery premium funding
and National Tutoring Programme is being used as targeted support through additional tutoring for children who have
been affected the most, including non-disadvantaged children.

Our decision-making has taken into account a thorough diagnostic assessment of our children’s challenges and individ-
ual need, rooted in diagnostic assessment, not assumptions about the impact of being disadvantaged. The approaches
we have adopted complement each other to help pupils to succeed. To ensure they are effective, we will;

e be uncompromising in our belief that all pupils and staff should be supported and challenged to be the best that
they can be.

e adopt a whole-school approach in which all staff take responsibility for monitoring the wellbeing of children (if this
is at the heart of what we do, then this should have a positive impact on attainment)

e adopt a whole school approach in which all staff take responsibility for disadvantaged pupils’ outcomes and raise
expectations of what they can achieve: First and Best!
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e ensure there are no ‘capped ceilings’ on learning
e address any further barriers (e.g., poor attendance) as soon as they arise to mitigate against any additional neg-
ative impact on progress.

This statement of intent is in line with our Trust ethos, along with the school vision and priorities to ensure sustained
impact.

Challenges

This details the key challenges to achievement that we have identified among our disadvantaged
pupils.

Challenge Detail of challenge
number

1 Assessments, book study, lesson visits, and discussions with pupils indicate
underdeveloped oral language skills and vocabulary gaps among many disadvantaged

pupils.

This is particularly evident Reception through to KS1 and in general, are more
prevalent among our disadvantaged pupils than their peers.

2 Assessments, observations, and discussions with pupils suggest disadvantaged pupils
generally have greater difficulties with phonics than their peers.

This negatively impacts their development as readers, as well as their accessibility in
other curriculum areas — we aim to give all our Pupil Premium EQUITY, with no
excuses.

3 Internal and external assessments indicate that maths attainment among
disadvantaged pupils is below that of non-disadvantaged pupils.

This is a high-priority within our 2022-23 School Development Plan.

4 Our assessments, book looks, observations and discussions with pupils and families
indicate that the education and wellbeing of many of our disadvantaged pupils
continues to be affected by the impact of the partial school closures during the COVID-
19 pandemic, and to a greater extent than for other pupils. These findings are
supported by national studies.

This has resulted in significant knowledge gaps leading to pupils falling further behind
age-related expectations, especially in writing and maths.

5 Our assessments (including wellbeing survey), observations and discussions with
pupils and families have identified social and emotional issues for many pupils, notably
due to bullying, and a lack of enrichment opportunities. These challenges particularly
affect disadvantaged pupils, including their attainment.

Teacher referrals for support remain relatively high. Many PP children currently require
additional support with social and emotional needs, as well as those that receive small
group interventions on a daily, weekly basis.
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6 Our attendance data indicates that attendance among disadvantaged pupils has been

lower than for non-disadvantaged pupils.

When compared, disadvantaged pupils have been ‘persistently absent’ more compared
to their non-disadvantaged peers since COVID. Our assessments and observations
indicate that absenteeism is negatively impacting disadvantaged pupils’ progress.

7 Our assessments, book looks, observations, pupil discussions indicate that the educa-

tion and wellbeing of many of our disadvantaged pupils have been impacted by partial
school closures to a greater extent than for other pupils.

This has resulted in significant knowledge gaps leading to pupils falling further behind
age-related expectations. In correlation with this, pupils have lost their resilience to
tackle challenging tasks and are struggling to retain previous learning into long term
memory (knowing more, remembering more).

Pupils who are disadvantaged have found it harder to demonstrate metacognitive strat-
egies and to self-regulate.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan, and how
we will measure whether they have been achieved.

Intended outcome

Success criteria

Improved oral
language skills and
vocabulary among
disadvantaged pupils.

Assessments, Pupil Book Study indicate significantly improved oral language
among disadvantaged pupils. This is evident when triangulated with other
sources of evidence, including engagement in lessons, book scrutiny and
ongoing formative assessment.

Lesson visits and pupil voice/book study provide evidence that children are
being taught explicit vocabulary and can commit the words to long-term
memory, which they use to articulate their learning.

Improved reading
attainment among
disadvantaged pupils.

We believe that reading is the key to unlocking children’s potential, especially
our disadvantaged children.

It is our intention to accelerate Pupil Premium children’s reading attainment to
be in line with their non-PP counterparts.

Improved maths
attainment for
disadvantaged pupils
at the end of KS2.

We have clearly noted the discrepancies within mathematics PP children and
non-PP children and as a result intend to raise attainment through targeted
intervention in small groups, to consolidate and move learning forward.

To achieve and sustain
improved wellbeing for
all pupils in our school,
particularly our
disadvantaged pupils.

Sustained high levels of wellbeing by 2021/22 demonstrated by:

e (ualitative data from pupil wellbeing surveys, parent surveys and
teacher observations

e ensuring that children in need of support get swift pastoral intervention

¢ continue to tackle bullying through targeted a ‘no excuse for abuse’
approach using external providers.
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e asignificant increase in participation in enrichment activities,
particularly among disadvantaged pupils

To achieve and
sustain improved N
attendance for all

pupils, particularly our
disadvantaged pupils.

Sustained high attendance by 2021/22 demonstrated by:

the overall absence rate for all pupils who were PP was 3.07% lower than

non-disadvantaged peers.

e We need this to be comparable if PP children are to truly reach their
potential

e This is also the case with unauthorised when comparing PP to non-PP.

To improve pupils’
retention of knowledge o
(knowing more,
remembering more)
and to develop
metacognition and
self-regulation,
particularly for our
disadvantaged pupils.

Through lesson visits and pupil book study:

pupils can articulate learning that has been retained in long term

memory

e Tier 3 vocabulary is explicitly taught to support understanding and pu-
pils can use this vocabulary to explain what they have learned

o disadvantaged pupils will be able to demonstrate or articulate meta-
cognitive strategies that help to improve their learning

e disadvantaged pupils can show an increased level of concentration for
longer periods of time

o disadvantaged pupils and teachers can provide examples where the
children persevered with a challenging task

¢ there is a noticeable increase in the quality and quantity of work as pu-

pils progress across the year.

Activities in this academic year

This details how we intend to spend our pupil premium (and recovery premium) funding this
academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £62,138

opportunities at regular intervals
throughout the year within and
across schools e.g., our North Hub
1 and our academy trust as a
whole to ensure accurate teacher
assessment.

The focus will be Pupil Premium
children and ‘Narrowing the Gap’

Training and release time to
embed new feedback policies and
practices. and to carry out
conference feedback with

achievement in national tests at various key
stages contradicts the need for teachers to
think deeply about assessment.

Numerous past papers and their associated
marking schemes have dominated schools’
practices for years, leading many professionals
to side-line the importance of getting to grips
with core assessment principles.

Assessment that does not rely on test
outcomes is hard to get right and therefore
requires dedicated ongoing professional
development to ensure its accuracy. However,

Activity Evidence that supports this approach Challenge
number(s)
addressed

Training and moderation A system that places significant emphasis on 1,2,3,4
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disadvantaged children, who will
become the targeted priority.

a balance between ongoing formative
assessment, then teacher assessment that is
confirmed by test outcomes is good practice.
We know that, especially for younger children,
that the results of a test don’t always reflect
pupils’ progress and attainment seen within the
classroom.

https://educationendowmentfoundation.org.uk/g
uidance-for-teachers/assessment-
feedback?utm_ source=/guidance-for-
teachers/assessment-

feedback&utm medium=search&utm campaig
n=site searchh&search term

https://educationendowmentfoundation.org.uk/pr
ojects-and-evaluation/projects/embedding-
formative-assessment

https://educationendowmentfoundation.org.uk/n
ews/measuring-up-helping-teachers-to-assess-
better

Implementation of bespoke
technology to support pupil
premium children to enhance their
learning opportunities using
targeted computer programs and

apps.

We look to vary the approach to
learning and have had great
success with numerous software
packages such as Maths Whizz
and Dyslexia Gold that open up
opportunities beyond the typical
confines of the classroom. These
foster greater independence and
allow the pupil premium children to
take full ownership of their learning,
which in turn supports greater
application to their studies within
the classroom.

https://reform.uk/publications/beyond-gadgets-
edtech-help-close-opportunity-gap/

All

Purchase of standardized
diagnostic assessments.

Training for staff to ensure
assessments are interpreted and
administered correctly.

Standardised tests can provide reliable insights
into the specific strengths and weaknesses of
each pupil to help ensure they receive the
correct additional support through interventions
or teacher instruction:

We, in collaboration with our academy trust
(LAAT) make use of the PIRa and PUMa tests.

Although this diagnostic tool is vital to getting a
fully rounded view of our Pupil Premium

1,2,3,4
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https://educationendowmentfoundation.org.uk/guidance-for-teachers/assessment-feedback?utm_source=/guidance-for-teachers/assessment-feedback&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/guidance-for-teachers/assessment-feedback?utm_source=/guidance-for-teachers/assessment-feedback&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/guidance-for-teachers/assessment-feedback?utm_source=/guidance-for-teachers/assessment-feedback&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/guidance-for-teachers/assessment-feedback?utm_source=/guidance-for-teachers/assessment-feedback&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/guidance-for-teachers/assessment-feedback?utm_source=/guidance-for-teachers/assessment-feedback&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/guidance-for-teachers/assessment-feedback?utm_source=/guidance-for-teachers/assessment-feedback&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/embedding-formative-assessment
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/embedding-formative-assessment
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/embedding-formative-assessment
https://educationendowmentfoundation.org.uk/news/measuring-up-helping-teachers-to-assess-better
https://educationendowmentfoundation.org.uk/news/measuring-up-helping-teachers-to-assess-better
https://educationendowmentfoundation.org.uk/news/measuring-up-helping-teachers-to-assess-better

children, this can only be truly effective if it is in
conjunction with a rigorous approach to teacher
assessment, through quality release time for
Pupil Progress Meetings. The Pupil Premium
children are specifically targeted in these
meetings and form the vast majority of the
professional conversations that happen.

Standardised tests | Assessing and Monitoring
Pupil Progress | Education Endowment
Foundation | EEF

Fund ongoing training and release
time for EYFS staff to maximise
learning through sustained shared
thinking.

Opportunities to observe good prac-
tice across the hub and to partici-
pate in joint moderation.

Purchasing resources so that the
provision includes all 7 areas of de-
velopment that enriches adult-child
interaction.

EYFS — All training for this and sub-
sequent costings for equipment in
EYFS

Sustained shared thinking improves both the
skills involved in learning, as well as supporting
children in knowing and remembering more in all
7 areas of development via adult-child interac-
tion.

https://www.ucl.ac.uk/ioe/case-stud-
ies/2021/feb/sustained-shared-thinking-early-

years

https://www.birthto5matters.orqg.uk/wp-con-
tent/uploads/2021/04/Birthto5Matters-down-

load.pdf

1,3,4,5

Embedding explicit teaching of vo-
cabulary and dialogic activities
across the school curriculum.
These can support pupils to articu-
late key ideas, consolidate under-
standing and extend vocabulary.

Bridging the gap in cultural literacy
can ensure that no-one is left out-

side of current or future conversa-

tions.

We will purchase resources (such
as high-quality texts) and fund on-
going teacher training and release
time. This also includes curriculum
planning and support from subject
leaders.

There is a strong evidence base that suggests
explicit teaching of vocabulary and oral lan-
guage interventions, including dialogic activities
such as high-quality classroom discussion, are
inexpensive to implement with high impacts on
reading:

Oral language interventions | Toolkit Strand |
Education Endowment Foundation | EEF

Ensure fidelity to a DfE validated
Systematic Synthetic Phonics
programme to secure stronger
phonics teaching for all pupils.

Phonics approaches have a strong evidence
base that indicates a positive impact on the
accuracy of word reading (though not
necessarily comprehension), particularly for
disadvantaged pupils:



https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://www.ucl.ac.uk/ioe/case-studies/2021/feb/sustained-shared-thinking-early-years
https://www.ucl.ac.uk/ioe/case-studies/2021/feb/sustained-shared-thinking-early-years
https://www.ucl.ac.uk/ioe/case-studies/2021/feb/sustained-shared-thinking-early-years
https://www.birthto5matters.org.uk/wp-content/uploads/2021/04/Birthto5Matters-download.pdf
https://www.birthto5matters.org.uk/wp-content/uploads/2021/04/Birthto5Matters-download.pdf
https://www.birthto5matters.org.uk/wp-content/uploads/2021/04/Birthto5Matters-download.pdf
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme

Release time for phonics lead
(Nicole) to coach, team teach,
deliver training,

create CPD pathways for individual
practitioners to improve practice.

Phonics | Toolkit Strand | Education
Endowment Foundation | EEF

Engrained phonics, St. Peter’s has always been
comparable to national, despite our levels of
deprivation and above by the end of Year 2.
This clearly shows the advanced progress that
the children make and how it unlocks the door
for many of our PP children in those early
stages.

Enhancement of our reading The EEF reports offer seven practical evidence- | 2.3
curriculum and teaching delivery in | pased recommendationsthat are relevant to all
line with DfE and EEF guidance. pupils, but particularly to those struggling with
We will fund teacher release time their literacy. To develop the recommendations,
to embed key elements of guid- the EEF reviewed the best available interna-
ance in school and to access Eng- | tional research and consulted experts to arrive
lish Hub resources and CPD. at key principles for effective literacy teaching.
Funding will also be used to buy Reading comprehen§ion strat_egies focus on the
high-quality texts for children to learners’ understanding of written text. Pupils
use and study from rather than learn a range of techniques which enable them
having to rely on photocopies (if to comprehend the meaning of what they read.
there are budget restraints, ensure | These can include inferring meaning from con-
disadvantaged children have text; summarising or identifying key points; us-
access to the real texts first). ing graphic or semantic organisers; developing
guestioning strategies; and monitoring their
own comprehension and then identifying and
resolving difficulties for themselves
https://educationendowmentfoundation.org.uk/g
uidance-for-teachers/literacy
https://educationendowmentfoundation.org.uk/e
ducation-evidence/guidance-reports/literacy-
ks2
Enhancement of our maths The DfE non-statutory guidance has been 3

teaching and curriculum planning
in line with DfE and EEF guidance.

We will fund teacher release time
to embed key elements of
guidance in school and to access
Maths Hub resources and CPD
(including Teaching for Mastery
training).

To ensure children in all classes
have access to high quality
concrete maths resources.

NB: Alternatively, the above could
be CPD as part of the LAAT
development days for Maths Leads
and/or additional CPD/support

produced in conjunction with the National
Centre for Excellence in the Teaching of
Mathematics, drawing on evidence-based
approaches:

Maths quidance KS 1 and 2.pdf
(publishing.service.gov.uk)

The EEF guidance is based on a range of the
best available evidence:

Improving Mathematics in Key Stages 2 and 3



https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/guidance-for-teachers/literacy
https://educationendowmentfoundation.org.uk/guidance-for-teachers/literacy
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Maths/KS2_KS3_Maths_Guidance_2017.pdf

from Jenny Cook — maths
consultant.

Improve the quality of social and
emotional (SEL) learning.

SEL approaches will be embedded
into routine educational practices
and supported by professional
development and training for staff.

There is extensive evidence associating
childhood social and emotional skills with
improved outcomes at school and in later life
(e.g., improved academic performance,
attitudes, behaviour and relationships with
peers):

EEF Social and Emotional Learning.pdf(educ
ationendowmentfoundation.org.uk)

Training and coaching for staff to
increase their understanding of the
science of learning and metacogni-
tion to support the implementation
of the seven EFF recommendations
to develop metacognitive
knowledge and skills in pupils.

Effective metacognitive strategies
get learners to think about their
own learning more explicitly,
usually by teaching them to set
goals, and monitor and evaluate
their own academic progress.

Thinking frames will be introduced
to support pupils to think deeper.

Dual coding techniques and re-
trieval practice will be used to sup-
port pupils’ retention of what has
been taught and to think about how
it aids new learning.

Funding will also be used to provide
release time for subject leaders so
that they can ensure their subject’s
curriculum is well-sequenced to
enable pupils to retain and build on
prior knowledge and to master new
ideas. They may also use this time
to support colleagues in planning a
seqguence of work.

The Science of Learning summarises existing
cognitive-science research on how students
learn and connects it to practical implications
for teaching.

https://www.stem.org.uk/science-of-learning

https://sciencetltoolkit.wordpress.com/2019/02/1
8/12-research-papers-on-dual-coding/

The EEF guidance is relevant to early years
practitioners, teachers, and senior leaders in all
educational settings.

To develop the recommendations, the EEF
reviewed the best available international
research and consulted experts, teachers, and
academics to arrive at key principles for
effective teaching. Each recommendation is
accompanied by specific examples.
International evidence states that when properly
embedded these approaches are powerful
levers for boosting learning.

https://educationendowmentfoundation.org.uk/e
ducation-evidence/qguidance-
reports/metacognition

https://d2tic4wvoliusb.cloudfront.net/eef-
quidance-

reports/metacognition/EEF Metacognition _and
self-requlated learning.pdf



https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://www.stem.org.uk/science-of-learning
https://sciencetltoolkit.wordpress.com/2019/02/18/12-research-papers-on-dual-coding/
https://sciencetltoolkit.wordpress.com/2019/02/18/12-research-papers-on-dual-coding/
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/metacognition
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/metacognition
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/metacognition
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/metacognition/EEF_Metacognition_and_self-regulated_learning.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/metacognition/EEF_Metacognition_and_self-regulated_learning.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/metacognition/EEF_Metacognition_and_self-regulated_learning.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/metacognition/EEF_Metacognition_and_self-regulated_learning.pdf

Targeted academic support (for example, tutoring, one-to-one support

structured interventions)

Budgeted cost: £33,028

targeted at disadvantaged
pupils who require further
phonics support. This will be
delivered in collaboration with
our local English hub.

TAs had training with RWInc
and then subsequent training
individually.

indicating a positive impact on pupils, particularly
from disadvantaged backgrounds. Targeted phonics
interventions have been shown to be more effective
when delivered as regular sessions over a period up
to 12 weeks:

Phonics | Toolkit Strand | Education Endowment
Foundation | EEF

Activity Evidence that supports this approach Challenge
number(s)
addressed

Purchase of a bespoke Oral language interventions can have a positive 1,4

tutoring to bring in a SALT impact on pupils’ language skills. Approaches that

(Speech and Language focus on speaking, listening and a combination of

Therapist) to improve the two show positive impacts on attainment:

listening, narrative and Oral language interventions | EEF

vocabulary skills for (educationendowmentfoundation.org.uk)

disadvantaged pupils who

have relatively low spoken

language skills.

Mrs Burnett (SALT) works for

1 day+ targeting especially

those PP children in EYFS

and KS1 who require tailored

support in conjunction with

Mrs Barker.

Funding for key staff to deliver | Elklan 5-11 is an externally accredited Level 3 course | 1 4

the Elklan programme so that | which will improve practitioners’ ability to ’

the school can increase its ca- | communicate with their pupils and their ability to

pacity to support and meet the | communicate with them. It equips practitioners with

communication needs of all pu- | innovative tools and methods to enhance children’s

pils, but especially those disad- | learning in the classroom and promotes quality first

vantaged children who may teaching.

also have SLCN or are EAL.

We know that the Elklan approach works because an
increasing body of evidence is available. Structured
evaluation and independent research confirm the
positive impact it has had on both professional
practice and children's development.

See link below for detailed case studies.
https://www.elklan.co.uk/OurWork/

Additional phonics sessions Phonics approaches have a strong evidence base 2
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://www.elklan.co.uk/OurWork/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/

Engaging with the National Tuition targeted at specific needs and knowledge 4

Tutoring Programme to gaps can be an effective method to support low

provide a blend of tuition, attaining pupils or those falling behind, both one-to-

mentoring and school-led one:

tutoring for pupils whose One to one tuition | EEF

education has been most (educationendowmentfoundation.org.uk)

impacted by the pandemic. And in small groups:

A significant proportion of the | small group tuition | Toolkit Strand | Education

pupils who receive tutoring Endowment Foundation | EEF

will be disadvantaged,

including those who are high We, as a school, have opted to have a concerted

attainers. effort to "bridge the gap’ with our Pupil Premium
children through targeted interventions at lunchtimes
(30 mins) and after-school (1 hour) across all
SEVEN year groups (timings dependent on age of
children).
Class teachers (7/8) and Higher-Level Teaching
Assistants (4/5) will undertake training and will
deliver high-quality interventions to ensure that the
PP children’s outcomes are at least in line or better
than their non-PP counterparts.

Pre and post teaching Children can feel more positive about intervention 3,4

interventions. prior to the lesson and, therefore, it can boost their
confidence and self-concept (Polak, 2017; Trundley,
2017; Earle and Rickard, 2017; Munk et al, 2010;
Lalley and Miller, 2006).
Pre-teaching prevents/minimises experiences of
‘failure’ in the lesson, where as re-teaching occurs
after the difficult experience in the classroom (Lalley
and Miller, 2006).
Pre-teaching is more effective than re-teaching as it
can transform the way a child sees themselves
(Minkel, 2015).

Purchasing of equipment, The EEF research and DfE guidance supports the 2,3,4,6,7

such as technology devices
or other equipment, such as a
dictionary, phonics guides,
mathematical resources and
stationery to support home
learning.

Pupil Premium children, in
conjunction with SENDCo to
have specialist catch-up
software, to narrow the gap.

use of funding to support children to catch up on any
lost learning. The lack of equipment should not be a
barrier to children being able to access learning at
home so that they do not fall further behind.
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/

Wider strategies (for example, related to attendance, behaviour, wellbeing)

Budgeted cost: £26,284

out in the DfE’s Improving School
Attendance advice.

This will involve training and release time
for staff to develop and implement new

engagement with schools that have
significantly reduced levels of absence
and persistent absence.

Activity Evidence that supports this Challenge
approach number(s)
addressed
PP Champion The Interim Head Teacher (Mr Dolphin) is | All
(No cost — SLT time) the hamed Fupll Premium Champion.
Pupil Premium (and SEN) are standard
agenda items in SLT Meetings.
Pupil Premium is always the highest focus
area in Pupil Progress Meetings to ensure
that an equitable curriculum is being
offered to all.
This then triggers appropriate intervention
to happen. This is done on a half-termly
basis to ensure that our PP children are
making the appropriate levels of progress
and if not, intervention is altered
accordingly.
Breakfast Club It is important for pupils to start the day
with a nutritious breakfast. Evidence
_ . _ shows that providing a healthy school
Children who are Pupil Premium are breakfast at the start of the school day
given priority when it comes to attending can contribute to improved readiness
Breakfast Club. We have a two-person o | . d rati d
team that is funded via PP allocation. 10 learn, Increased concentration, an
improved wellbeing and behaviour.
In addition to this, the PP children who do https://www.gov.uk/quidance/national-
not access this facility can instead have a | school-breakfast-club-
bagel each morning on entry as partof an | programme#:~:text=It%20is%20important
initiative in which the government %20for%20pupils,and%20improved%20
subsidizes 75% of the cost and school wellbeing%20and%20behaviour.
funds the additional 25%
Whole-staff training on behaviour Both targeted interventions and universal 5
management and anti-bullying approaches can have positive overall
approaches with the aim of developing effects:
across school. (educationendowmentfoundation.org.uk)
Embedding principles of good practice set | The DfE guidance has been informed by 6
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https://www.gov.uk/guidance/national-school-breakfast-club-programme#:~:text=It%20is%20important%20for%20pupils,and%20improved%20wellbeing%20and%20behaviour.
https://www.gov.uk/guidance/national-school-breakfast-club-programme#:~:text=It%20is%20important%20for%20pupils,and%20improved%20wellbeing%20and%20behaviour.
https://www.gov.uk/guidance/national-school-breakfast-club-programme#:~:text=It%20is%20important%20for%20pupils,and%20improved%20wellbeing%20and%20behaviour.
https://www.gov.uk/guidance/national-school-breakfast-club-programme#:~:text=It%20is%20important%20for%20pupils,and%20improved%20wellbeing%20and%20behaviour.
https://www.gov.uk/guidance/national-school-breakfast-club-programme#:~:text=It%20is%20important%20for%20pupils,and%20improved%20wellbeing%20and%20behaviour.
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities

procedures and appointing
attendance/support officers to improve
attendance.

Increase parental engagement through The EEF research states there is 1,2,3,4,5,6
reading cafes and other workshops so moderate impact for very low cost based

that they know how they can support their | on extensive research. The right

children’s learning. approach is key to improved outcomes.
Develop Strong relationships W|th parents httDSZ//edUC.atione.ndmeenthL.Indation.Or

and families through the pastoral lead in g.uk/education-evidence/teaching-

order to foster trust learning-toolkit

Use funding to release teachers to carry _ _
academic achievement and highlight the | loolkit/parental-engagement

opportunities available for their children.

Enrichment activities. Widening children’s experiences will 5

Use of funding to allow disadvantaged
children access to unique experiences,
such as a trip to a university or to visit a
city or art gallery.

Diverse clubs (e.g., archery, Taekwondo,
cookery club, drama, drums etc)

No financial barriers to participate in an
outward bound residential that develops
self-esteem and identifies talents — school
would look to subsidise trips to allow for
equity.

Use of funding to nurture talents and
interests e.g., playing a musical
instrument; sports at a higher level,
participating in dance classes or
Taekwondo.

support cultural capital and enrich the
learning experience of all learners so that
vulnerable children can become as
privileged as their non-disadvantaged
peers.

Necessities that ALL children need.

We help to support PP children with the
necessities to enable them to have an
equitable approach.

These have included:

e Supporting with costs for school
uniforms

e Subsidised trips

e School equipment for learning
e Lunch boxes

e Christmas lunches

e Eye-examinations and purchasing
of spectacles
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/parental-engagement

Total budgeted cost: £121,450
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Part B: Review of the previous academic year

Outcomes for disadvantaged pupils

We have analysed the performance of our school’s disadvantaged pupils during the 2021/22
academic year using key stage 1 and 2 performance data, phonics check results and our own
internal assessments.

Schools are not required to publish their 2022 key stage 2 results as DfE is not publishing this
data. This is because statutory assessments returned for the first time since 2019, without
adaptations, after disruption caused by the pandemic. This is a transitional arrangement for one
year only, and DfE plans to publish key stage 2 school performance data for 2023.

DfE has shared our school's 2022 performance data with us, to help us better understand the
impact of the pandemic on our pupils and how this varies between different groups of pupils.
COVID-19 had a significant impact on the education system and this disruption affected schools
and pupils differently, and because of this, it is more difficult to interpret why the results are as
they are using the data alone.

To help us gauge the performance of our disadvantaged pupils we compared our results to
those for disadvantaged and non-disadvantaged pupils at a national and Trust level (although
these comparisons are to be considered with caution given the caveats stated above). We also
looked at these comparisons using pre-pandemic scores for 2019, in order to assess how the
performance of our disadvantaged pupils has changed during this period.

Data from tests and assessments suggest that, despite some strong individual performances,
the progress and attainment of the school’s disadvantaged pupils in 2021/22 was below our
expectations. Our analysis suggests that the reason for this is primarily the ongoing impact of
COVID-19, although we also identified that some of the approaches we used to boost outcomes
for disadvantaged pupils had less impact than anticipated.

The attainment gap between our disadvantaged pupils and non-disadvantaged pupils has grown
since the start of the pandemic. This is reflective of national figures and demonstrates the
additional impact of COVID-19 on disadvantaged pupils.

Absence among disadvantaged pupils was X% higher than their peers in 2021/22 and persistent
absence X% higher. We recognise this gap is too large which is why raising the attendance of
our disadvantaged pupils is a focus of our current plan.

Our observations and assessments demonstrated that pupil behaviour improved last year, but
challenges in relation to wellbeing and mental health remain significantly higher than before the
pandemic. The impact on disadvantaged pupils has been particularly acute.

These results mean that we are not at present on course to achieve the outcomes that we set
out to achieve by 2024/25, as stated in the Intended Outcomes section above. We have
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reviewed our strategy plan and made changes to how we intend to use some of our budget this
academic year, as set out in the Activity in This Academic Year section above. The Further
Information section below provides more details about our planning, implementation, and
evaluation processes.

Externally provided programmes

Programme Provider

Service pupil premium funding (optional)

How our service pupil premium allocation was spent last academic year

We hired a Learning Support Assistant dedicated to the emotional wellbeing and academic
achievement of service children. They help pupils create ‘still photo books’ and ‘talking photo
books’ to stay connected to their deployed parent, and a memory box for if they move schools.

We identified gaps in service children’s education caused by moving between schools which we
addressed with targeted support.

The impact of that spending on service pupil premium eligible pupils

Teachers observed improvements in wellbeing amongst service children.
A high proportion (X%) attend the ‘Bluey Club.
Parent and pupil surveys of this group of children, indicates that....

Assessments demonstrated progress in subject areas where extra support classes were
provided.
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Further information (optional)

Additional activity

Our pupil premium strategy will be supplemented by additional activity that is not being funded
by pupil premium or recovery premium. That will include:

e embedding more effective practice around feedback. EEF evidence demonstrates this
has significant benefits for pupils, particularly disadvantaged pupils.

e utilising a DfE grant to train a senior mental health lead. The training we have selected will
focus on the training needs identified through the online tool: to develop our
understanding of our pupils’ needs, give pupils a voice in how we address wellbeing, and
support more effective collaboration with parents.

e offering a wide range of high-quality extracurricular activities to boost wellbeing,
behaviour, attendance, and aspiration. Activities will focus on building life skills such as
confidence, resilience, and socialising. Disadvantaged pupils will be encouraged and
supported to participate.

Planning, implementation, and evaluation

In planning our new pupil premium strategy, we evaluated why activity undertaken in previous
years had not had the degree of impact that we had expected. We also participated in a pupil
premium workshop led by the Trust’'s SEA with the opportunity to engage in collaborate profes-
sional dialogue and planning with schools from a similar context to get an external perspective
on our strengths and areas for development. This has enabled us to broaden the pockets of
good practice and revisit our whole school ethos in ensuring we meet the needs of disadvan-
taged and SEND children through quality first teaching, then we are getting it right for all our chil-
dren.

We triangulated evidence from multiple sources of data including assessments, engagement in
class book scrutiny, conversations with parents, students and teachers in order to identify the
challenges faced by disadvantaged pupils. We also used the EEF’s families of schools database
to view the performance of disadvantaged pupils in schools similar to ours and contacted
schools with high-performing disadvantaged pupils to learn from their approach.

We looked at a number of reports, studies and research papers about effective use of pupil
premium, the impact of disadvantage on education outcomes and how to address challenges to
learning presented by socio-economic disadvantage. We also looked at studies about the impact
of the pandemic on disadvantaged pupils.

We used the EEF’s implementation guidance to help us develop our strategy, particularly the
‘explore’ phase to help us diagnose specific pupil needs and work out which activities and
approaches are likely to work in our school. We will continue to use it through the
implementation of activities.

We have put a robust evaluation framework in place for the duration of our three-year approach
and will adjust our plan over time to secure better outcomes for pupils.
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://www.gov.uk/guidance/senior-mental-health-lead-training
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/implementation
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